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Abstract 
In professional literature it is said that one of the advantages of electronic form of teaching is that the author/creator of the course 
can adjust a teaching method in such a way that would suit student’s learning style or styles best. This is apparently one of the 
most common misunderstandings. Learning styles were in the past a frequent topic of research of pedagogical psychology. 
Questionnaires were usually distributed among children and adults according to their age and education. In the Czech Republic 
valuable research was performed by J. Mares who focused on younger and older pupils. Logan and Thomas also paid attention to 
the issues of distance learning. They perceive the learning styles as cognitive styles or teaching strategies.  
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1. Language on-line courses and issues of learning styles 
In professional literature it is said that one of the advantages of electronic form of teaching is that the 
author/creator of the course can adjust a teaching method in such a way which would suit student’s learning style or 
styles best. This is apparently one of the most common misunderstandings.    
Learning styles were in the past a frequent topic of research of pedagogical psychology. Questionnaires were 
usually distributed among children and adults according to their age and education. In the Czech Republic valuable 
research was performed by J. Mareš who focused on younger and older pupils. In the 90’ of the last century Dutch 
psychologist J. D. Vermunt within the European context concentrated on secondary school students and college 
students. He published the results of the basic research in 1996. Two years later he published the results of the more 
precise and expanded research (Vermunt, 1998). It is based on the constructivist approach to the learning process. 
As far as the university students are concerned, he determines four basic types of learners. Each of them is 
characterized by his/her typical learning style. 
Basic type, usually not much focused, with a lower degree of inner motivation, helpless in finding the way 
through a more complex learning. S/he welcomes teacher’s instructions, also at university level, s/he cooperates well 
in the seminar or in any other group whose mental, motivating support is very important for this type. His/her aim is 
to master relevant subject matter in the required or expected extent. 
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For the university education it is the most important type, however, not the most frequent one. This type of 
learner is oriented towards the content of study subject. S/he is well motivated, s/he achieves a high degree of self-
regulation, s/he is knowledgeable in the subject matters, s/he seeks inter subject links, s/he is critical of the study 
materials. S/he is aware of his/her insufficiencies in order to avoid a possible failure. It is the most common type at 
some Dutch universities.   
This is also not a very common type of learner. S/he insists on his/her secondary school way of learning. S/he can 
master knowledge without a deeper understanding and at the same to reproduce it. S/he respects teacher’s 
instructions and s/he does not mind memorizing. S/he is not able to decide himself/herself about the importance of 
the subject matter s/he is provided with. The only aim for him/her is a success at exams. S/he prefers the beforehand 
given questions s/he can prepare for. S/he does not like any colloquium on certain issues.  
This is the least common type of learner. S/he is focused on the application of the subject matter. His/her main 
interest is the utility of the subject matter. His/her study is controlled by the relation of theory and practice. In this 
respect s/he likes to adopt teacher’s stimulating instructions.  
Logan and Thomas (2002) also paid attention to the issues of distance learning. They perceive the learning styles 
as cognitive styles or teaching strategies. They acknowledge differences among them but they claim, however, that 
none of them is better than the other. They are simply different and they are linked with an individual, with his/her 
cognitive abilities. They also argue that the individual usually does not know about the choice, which style s/he 
possesses and which type would be most suitable for him/her. The link to the subject matter is essential.  
The learning styles started to be discussed when the eLearning courses began to be created and when a specific 
programme for one individual user who was not supposed to use it within the framework of the university study was 
planned. Two years later a group of experts published their research and concluded that on the basis of their 
experience most of the existing eLearning learning modules were only traditional established learning modules 
transformed into digital environment.  The reason for this was a lack of finances and time. On the contrary, it means 
that differentiation according to the different types of a learner and acceptance of constructivist philosophy could not 
be carried out..…. …According to the theory of constructivism, the teaching material must be adjusted to an 
individuality of a learner. However, a totally individual approach is not the way. A number of teaching versions is 
necessary to reduce from the content point of view so that it can correspond to a rough division of a learning group 
according to different levels of proficiency. …“ (Tavangarian, 2004, s. 274-275). 
Another aspect is that many university students do not achieve good results in their studies or they even fail 
because they use the learning styles which they acquire at the secondary school; they do not give up excessive 
memorizing of facts. The given study says that the learning style is not permanent. They do not see eLearning as a 
way which would match the individual’s learning style, but as a way which would contribute to a natural elimination 
of unsuitable learning styles and their replacement with the styles suitable for the university education.  
The author/creator of the course could make another change, though. The above-mentioned authors divide 
students on the basis of the use of learning styles. They define six classes. They characterize them extensively and 
state that in fact there are only two types. These are the so-called independents; students who have big and as a rule 
justified self-belief in their abilities. They like to learn, especially if they know that the given teaching material is 
important for them from the short or long-term perspective. This can be the closest exam or future career. They 
work for themselves, they like working on their own. On the other end, there is a group of students who collaborate 
and participate with their teacher and mates; they learn by adopting ideas and knowledge they try to be legitimate 
members of the group, they like to participate in all possible forms of learning, they approach them, including the 
courses, with a sense of choice, they attempt to learn as much as possible. Both types of learners are quite stable, a 
change of their style is more difficult. Therefore, it is not advisable to mix both groups, i.e. to involve independent 
learners into the collaborating group and vice versa. 
As Vermunt believes, after entering the university, students still keep secondary school manners of learning. And 
somewhere during this process there is a moment that the learner realizes the need to change his/her learning style. 
The student who is able to spot this moment can proceed   ahead. An early instruction given by the teacher can help 
in this process. Much can be also done with the help of a well targeted eLearning course. The cited studies also 
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indicate that in the further development of eLearning it will be necessary to differentiate the learning styles 
according to the degree of education for which the given programme can be useful.  
In the language courses thanks to the nature of the subject matter, it would be quite easy to apply the learning 
style which the student got used to at the secondary school and direct the process of teaching towards practice, 
revision and reinforcement. For example:  
In the revision of vocabulary one should include synonyms: 
Out of the options täglich, jeden Tag choose the more suitable which matches the translation of the following 
sentence: I study grammar every day. Choose between ein Paar, einige for the collocation: Every day a few minutes. 
Decide between schwer and schwierig: This task was not difficult. 
You probably know which expression is correct wahr, or die Wahrheit in the sentence: But this is not true. The 
truth is sometimes quite simple. Attempt to explain your decision. 
Compare the following verbs: auszahlen, bezahlen, zurückzahlen. One of them has the so-called inseparable 
prefix. Determine which one it is and try to say how it can be identified. Attempt to generalize your statement. 
Continue in the rule: The inseparable prefixes are those  …….   
Explain where this phenomenon of separable and inseparable prefixes is manifested most. Can you make it right 
if in present tense the verb is in the subordinate clause? If you have to consult your textbook, will you look at the 
information about the word order, subordinate clause or about the inseparable prefix? Or is this information 
presented in the combination of all the above stated aspects. The new learning style can also introduce another task, 
such as: Which sentence would have to precede so that someone might ask you:  
Was hat dich die Frau gefragt?  
Was hat dir die Frau gesagt?  
Assess what is in fact compared: the whole content or the meaning of the sentence or an adjective? Oranges are 
now cheaper. The way back seemed to be shorter. Is it possible to translate both sentences into German word for 
word? 
Say why the following rule is not precise enough: the words which decline in German are the nouns. In order to 
regard expressions the fifth, eighth for the adjectives a certain abstraction must be made. What does the abstraction 
depend on? Can you find it in the book you have at home? How the cases of hundred, thousand, million are 
discussed?  
In the past the Czech language had several past tenses: Grandmother offered the princess a chair which she had 
wiped with her apron before. Does anything similar exist in German? 
The historical development of the German language caused that one of the noun cases finished nearly always 
with  –n or –en regardless the noun gender. Which case is it? 
In both languages there exist the so-called reflexive verbs. Does each Czech reflexive verb have its equivalent in 
German? Give a few examples and attempt to say how the verbs differ. Do we have more reflexive verbs in Czech 
or German? Why is it so?   
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